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Background

Pearson Test of English (PTE) Academic is a computer-based international test
of English.

PTE Academic waslaunchedin 2009, inresponse to demand from higher education,
governments and professional bodies for a test to measure the English communication
skills of international students and economic migrants securely and accurately. The
purpose of the testis to measure test takers’ English language competency inlistening,
reading, speaking, and writing foracademic and skilled migration purposes.

The foundation of PTE Academic was and continues to be the Common European
Framework of Reference for Languages (CEFR, Council of Europe, 2001).

Research, expansion and elaboration of the CEFR has continued from the original 2001
publication, andit hasundergone several key updates since its original publication, with
the latest Companion volume published in 2020 (Council of Europe, 2020). Key
changesto the CEFR promote more integration of mediation and interaction
competenciesintolanguage learning and assessment.

It has therefore been an ongoing focus of PTE research to develop new question types
and scoringrubrics that complement and expand the linguistic competencies of the
testinline with CEFR enhancements.
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Introduction

As the landscape of language testing purposes continues to evolve, it is crucial
to understand the perspectives of those who engage with these assessments.

Understanding test taker perspectives provides unique insights which enhance validity
measures, contribute to test development, and increase trust and confidence in our
assessments.

Thisresearch paper delvesinto the experiences and opinions of test takers who took
partinaconcordance study, taking the enhanced PTE Academic test and the IELTS
Academic test withina 90-day periodin early 2024. It provides a comprehensive
analysis of their feedback on the revised PTE Academic test.

Thisresearch contributes to awider program of work centered on the enhanced PTE
Academic test, creating abroad range of evidence that validates and supports the
updates made to the test. The most noticeable enhancements to test takers were the
inclusion of two new speaking question types requiring extended spokenresponses,
purposed toreflectreal-world language use: Respond to a Situation and Summarize
Group Discussion. Inthisresearch phase, we sought feedback from test takers to
evaluate the appropriateness and face validity of these items.

The primary aim of this study was to gatherinsights into the test takers’ backgrounds,
motivations, and their experiences of the two new question types, Respondto a
Situation and Summarize Group Discussion. By examining these perspectives, we aim
tovalidate the face validity of the test and ensure that it meets the needs and
expectations of itsintended purposes. Utilizing a mixed-methods approach, this
research combines quantitative data from surveys with qualitative insights from semi-
structuredinterviews. The survey captures broad feedback on test taker experiences,
preparation activities, and attitudes towards Al scoring. The interviews provide deeper
insightsinto the new questiontypes and elaborate on the survey findings.

By incorporating the voices of test takers, thisresearch aimed to enhance the validity
andreliability of the enhanced PTE Academic test, ensuring it remains arobust and
trustworthy tool for assessing English language proficiency.
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Methodology

Data collection for this research comprised two methods: surveys and semi-
structured interviews.

A surveyinstrument was built to capture high level feedback on test taker experiences
of the test, test preparation activities and attitudes to the use of Alin high stakes testing.
All participants who had successfully completed the enhanced PTE Academic and
IELTS Academic concordance study tests were invited to complete the survey.

This survey was then followed up with in-depth test taker interviews to gathermore
detailed feedback, specifically on the two new question types, as well as to provide
furtherelaboration onthe topics coveredin the surveys. Participants were selected
from their survey responses and whether they had indicated that they would like to take
partinfollow-up research. Efforts were made to ensure that participantsinvited to the
interview represented arange of opinions (from their survey responses) regarding
perceivedrelevancy of task types and skills. Interviews were conducted online via
Microsoft Teams. The sample sizes of each qualitative method are shown below:

Research methods used and corresponding sample size

Research Method Sample Size
Test Taker survey 663
Test Taker semi-structured interviews 20

Thematic analysis was performed on the data to establish emergent themes from
surveys and then theinterviews. These themes are explored in detail in the findings.
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Findings

Test Taker Background

Survey datarevealed a diverse test taker background, with participants representing
40 different nationalities and speaking 55 different languages. The map below
illustrates the geographicalrange of research participants, with the table adjacent
indicating the 10 most represented nationalities. These are representative of the PTE
Academic test taking population.

Geographical Range of Research Participants

(including 10 most represented nationalities)

China

India

Malaysia
Australia

Hong Kong

Taiwan

Vietnam

Nepal

Pakistan

Philippines

The most common self-reported reasons for wanting to take the PTE Academic test
were to facilitate study (36%) and permanent residency/settlement (34%,). Interviews
thenallowed us to probe the backgrounds and motivations of test takers in more detail.
Specifically, we were interested in finding out why test takers wanted to migrate to
Australia, as well as theirlong-term goals and aspirations for their lives once settled.

Interviews revealed awide range of test-taker professionsincluding Healthcare,
Accounting, Biomedical Sciences, Web Development and Engineering. Many were
pursuing furtheracademic studies, having completed diplomas, bachelor’s or post-
graduate degrees. Others were studying for professional qualifications across various
industries, such as Heath Administration and Hospitality.
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Severaltest takers mentioned that Australia offered betterliving conditions compared
to theirhome countries. Thisincluded a higher quality of life, bettereconomic
opportunities, and faster processes for obtaining permanentresidency. One
participant discussed this, referencing their preference for Australia compared to
CanadaandNew Zealand:

“Comparatively to Canada, it’s much better. And yeah, compared to the end as well, it’s better|
cansay. I mean the population [and] the economy wise. And the timeframe it takes for you to get
permanentresident here. It’s all better. We had better options, and the universities were good as
well.”

(TT6 Interview)

Australia’s education system was a significant draw for some test takers. They
appreciated the hands-on andintegrated approach to education, which they found
more effective than the theory-focused education systemsin theirhome countries.
One test taker from India emphasized the differencesin education systems between
India and Australia, noting the hands-on and integrated approachin Australia:

“It’s like educationin Indiais so saturated because it’s just a competitive place now where
there’s hardly any learning done... here it was so hands-on, and everything was so integrated.”

(TT2Interview)

The ability to work and study simultaneously was a significant factor formany test
takers. They found it challenging to balance work and study in theirhome countries, but
Australia provided the flexibility to do both:

“Ichoose Australiabecause I think it’s the same idea that everybody abroad has about Australia.
It’s a country where you can work and study at the same time.”

(TTlinterview)

This participant expanded on the benefits of moving to an English-speaking country
and that it would increase their opportunities to practice and build on theirlanguage
learning skills in day-to-day life:

“lam working in a supermarket [while studying]. | have contact with my workmates every day.
They are from different parts of the world... we always speakin English because | don’t have any
Spanish speaker there... If | stayedin my country... it’s more difficult because there I don’t. There
isno, there are not English speakers, soit’s quite difficult to talk orinteract with English
speakers.”

(TT1Interview)
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Finally, Australia’s multicultural environment was appealing to many test takers, as they
feltit provided a sense of inclusivity and reduced the likelihood of discrimination:

“I prefer Australia because it’s also a multicultural country so...| feel that there will be a limited
bias [or] discrimination.”

(TT14 Interview)

Thesereasons highlight arange of factors that make Australia an attractive destination
fortest takers, including betterliving conditions, educational and economic
opportunities, and cultural diversity.

“The mainreason would be the cultural indifferences between people living here. mean, there
are people from several countries, like probably most of the countries of the world, and we are
here like it’s a cultural mixing. | can be with my friends from different nations from either from
America or Europe or Asiaitself.”

(TTS Interview)
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Test and Question Level Feedback

Feedback onthe PTE Academic test was a central tenet to our test takerresearch ata
pre-launch phase. Given the intended purpose of the test, it was necessary to
investigate whether task types were reflective of authentic English language as used by
test takersin personal, academic or professional contexts.

Chart 1. Perceivedrelevancy of PTE task types to field of study/profession

To what extent are the tasks in the PTE Comparative
Research Study test relevant to your field of
study/profession? (n=633)

700
I | [ ] I
600
500
400
300
200
- . . .
0
Speaking tasks Writing tasks Reading tasks Listening tasks
mVery relevant Generally relevant Generally irrelevant mCompletely irrelevant

Survey datarevealed encouraging results regarding test taker perspectives onthe PTE
Academic tasktypes. Across alltask typesin PTE Academic, 76% of all survey
participants said that they were either generally relevant or very relevant to their field of
study or profession.

Regarding the enhanced PTE Academic test, and particularly the two new question
types, we also wanted to investigate the extent to which test takers found the tasks (and
the skills they test) authentic to activities they may undertake in theirreal lives. Our
survey data elicited responses on specific skills that can be mapped to both the new
question types and the perceived importance of these skills to test takers’ daily lives.
Theresults are shownin Charts 2and 3.
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Chart 2. Perceived importance of skills tested in Respond to a Situation

questiontype

Respond to a Situation: Importance of skill in daily life

700
[ ] I
»n 500
Q
7]
s
8 400
N
&
o« 300
o
o
Z 200
- -
0
Listening to digital content Reading on digital devices Multi-tasking

Skill tested in item

mExtremely important = Very important Somewhat important

mSlightly important  mNot important at all

Chart 3. Perceived importance of skills tested in Summarize Group Discussion

question type

Summarize Group Discussion:
Importance of skills in daily life
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Asillustratedinboth charts, 71% of participants felt that Respond to a Situation skills
were extremely/very important in their daily life with 69% stating that Summarize Group
Discussion skills were extremely/very important. These findings demonstrate that the
skillsthat are being tested are considered important by test takers and reflective of
activitiesundertakenin their daily lives.

Thistype of evidence plays a valuable and important role in evaluating the face validity
of the test, as we ask the question: Do test takers think that the enhanced PTE Academic
testis assessing theintended design intentions of the test? As these results highlight,
test takers generally think thatitis.

Feedback on New Question Types

We sought to obtain more detailed feedback regarding the two new question types.
Most notably, we wanted to ascertain whether test takers felt the items were authentic
toreal-life tasks or situations they encounterinreallife.

Respond to a Situation

Most test takers found the Respond to a Situation task to be highly relevant and
practical, effectively mirroring real-life scenarios:

“Iwill say it’s extremely relevant... It’s a conversation that may come up in daily life, yes.”

(TT2 Interview)

“The few questions with this type, | believe it’s all very realistic. Very much like college and what
typical life will [be like].”

(TT12 Interview)
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“I'think the skilland the content are both relevant to real life. They are pretty realistic andit’s not
hard to answer like to give an appropriate answer to those questions... It’s just like the normal
questions that you’ll come across in your day-to-day life like someone asking what you are
thinking about, to give a suggestion forexample.”

(TT15 Interview)

Participants appreciated that the task involved giving advice or making decisions,
which are commonin everyday life. Forexample, the following quotations are real-life
examples given by test takers where these skills have an authentic application:

“This scenario can happenin yourreallife. That’s one thing that | why | feel this is fair. It was
practical. You open see someone leaving yourjob last day of your job or someone’s last day at
yourjob and then you have to discuss with your friends. OK, then we have to plan this for this
particularperson. So it was relevant.”

(TT10 Interview)

“Maybe you are at the intersection on a main highway, and you are taking right turn. Your friend is
suggesting not to take right turn, but you are thinking that you should take the right turn.”

(TT5 Interview)

“In [a] restaurant in the kitchen...There are situations where you have to come up with something
else...Alot of times people come with... allergies, so we have to come up with a different recipes
forthem and, you know, thinking on your feet like there are a lot of things, there are alot of
scenarios.”

(TT19 Interview)

Another test taker emphasized the significance of quick thinking and noted that this skill
was frequently practiced during study sessions:

“Thinking rapidly is what | came across while studying as well. We had a quick-fire round of
information exchange, like two or three students are sitting together, someone asks you
something and you need to respond in like one minute or two minute.”

(TT5 Interview)
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The taskwas seen asrelevant for forming significant relationships, whether at university,
work, orin social contexts. Test takers emphasized the importance of social
connections, especially when moving to a new country without family:

“I feelbecause it has alot of social aspect toit, which | think isimportant as well because you’re
notjust going to a place tojust study, you’re obviously going to live there.”

(TT2 Interview)

To this extent, the Respond to a Situation task was considered to be applicable to both
professional/study contexts as well as everyday situations. One test taker described
the task as “genuine”, reiterating the importance of:

“actually listening to someone, actually paying attention to what they’re saying and trying to get
to... the points that they want togo to.”

(TT18 Interview)

Generally, most test takers noted thatit’s similarity to everyday interactions made the
task quite straightforward to answer. Others found it challenging due to the need to
think quickly and manage the response time effectively. They mentioned that the
question tests their ability to think quickly and respond appropriately, which can be
demanding.

Some participants found the short preparation and response times to be difficult, as it
required them to formulate theiranswersrapidly:

“I'think that’s probably the hardest part of this, yeah. Is knowing, yeah, knowing just the right
amount to say.”

(TT17 Interview)

Itisworth noting, however, that the demands mentioned by test takers regarding this
task do not necessarily indicate issues with the taskitself butinstead reflects better
opportunity to differentiate between Englishlanguage proficiency levels.

11
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Summarize Group Discussion

Many test takers found the Summarize Group Discussion question type to be highly
relevant andrealistic to real-life scenarios. Feedback mentioned that it mirrors
professionaland academic settings where summarizing discussions and understanding
multiple perspectives are common tasks.

As one test taker explained:

“I'think itis pretty muchrelevant to like what the English tests should be. Because in day-to-day
life we come across such situation like that people are talking like foran example, like I’'m
working and... | have two colleagues; we are sharing some importantinformation regarding our
work.”

(TT5 Interview)

Severaltest takers gave specific examples of where they have experienced a similar
scenario to the Summarize Group Discussion task in both work and study contexts. The
following three quotations provide examples of where test takers felt the Summarize
Group Discussion task was relevant to theirreallives:

“Icould say that in professional life, | think it would be really good because [it] doesn’t matter
wherever your careeris, maybe if you are a teacher... if you have [a] meeting with your other
peers. Sometimes... a secretary maybe [has] to summarize all the meeting all the things that you
hearthere and after that send to the people who was in the meeting, maybe with the key points
that you needto show themin order maybe to make an agreement or maybe to do whatever
thing that the company needs.”

(TT1Interview)

“Sometimes we have discussions, or [ have to listen some discussions related with the health
problems of our patients. Forexample, if is a paediatric patient, we have mom and dadin the
same room...and we have to pay attention what they are discussing or what are the key points or
maybe the main problem or the main health problem of the patient, so I thinkit’s relevant.”

(TT1Interview)

“Inmy second yearljoined a few student clubs and sometimes a lot of university professors are
also part of those clubs. And yeah, we do have alot of discussions on what could be good forlike
open days like when we set up our stalls and what wouldn’t work out as well. And because | was
therein that club forlike 3 years. So over the years | saw how different things work better.”

(TT2Interview)
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Test takers also saw the benefits of this question type to daily life tasks, such as
participating in group discussions socially:

“Forexample, when | live with my housemates, we usually speakin a group and share our
thoughts over something. It will be a scenario kind of like this.”

(TT20 Interview)

“Ilwouldimagine this would be like a normal conversation we had with my friends.”

(TT3 Interview)

This was reiterated by another participant who discussed that the skills assessed by
Summarize Group Discussion are importantin facilitating connection with different
people:

“What you want to say, [it’simportant] regarding...your study or whether you just want to interact
and socialize because whatever you need, you have to discuss, or you have to convey, or you
have to understand other people’sinteraction.”

(TT4 Interview)

Another participant described taking partin group discussions while doing their
Master's degree, stating that English language proficiency was crucial to
communication:

“It’s reallyimportant when you are talking to a group of people, [a] group of people maybe [has]
people from different regions of the world, they might have [a] different accent as well. But the
only thing common in a group discussion would be the language that we are communicating in.
And most probablyit’s English.”

(TT5 Interview)
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Thiscommentis a useful reminder of the ubiquity of Englishlanguage skillsinregard to
theintegrationindistinct cultures, communities and first languages, emphasizing how
plurilingualism operatesin many academic and professional communities.

Feedback suggested that test takers found Summarize Group Discussion challenging

duetoitslength, complexity, and the need to summarize multiple speakers:

“I'think in my opinion, the topic itself, it’s quite relevant, but | think the time frame is a bit hard
because...if we are conversing together, we only like we only need to memorize one or two word,
one ortwo sentences and then we will make areaction.”

(TT12 Interview)

Test takers highlighted the difficulty of maintaining fluency and memory retention under
time constraints:

“The requirement of fluency is quite high, as it requires you to have less pause as possible
between sentences.”

(TT15 Interview)

Some participants noted that the task was more demanding compared to other
questions, such as Respondto a Situation, due to the quick pace and the need to retain
and process alot of information:

“This probably was a bit more challenging than the worded ones. You can, you know, read them
again...Butif you missed something [in Summarize Group Discussion Question]... if you missiit,
you know, it’'s gone. You can’t go back andplay it.”

(TT17 Interview)

The fact that some test takers found this question type challengingis not necessarily
detrimental to the validity of the intended construct. This question provides another
means of better evaluating proficiency levels and providing opportunities to
demonstrate a broaderrange of skills.
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Test Preparation

Test takers use awide range of materials and resources to prepare for PTE Academic, so
we also asked them about their test preparation practices. It isworth noting, however,
that the circumstancesin which test takers sat the enhanced PTE Academic test at this
stage of development differed to usual circumstances. The enhanced testwasina
research phase at the time of testing and did not have currency in terms of applications
to universities or professional bodies. We made efforts to address this potential
limitationin ourinterview questions, by also asking test takers to consider preparation
practices they may have used whensitting a current PTE Academic test.

Our survey data showed that test takers used a combination of different resources to
prepare for PTE Academic. While free preparation materials were the most commonly
usedresource (34%), these were often used in conjunction with social media groups,
paid preparationresources, the PTE offline practice test and materials available on the
PTE website. We were able to discuss this in more detail during test takerinterviews, with
some of the key practices outlined further below.

Many test takers used various online applications and apps to prepare for the test. One
test taker mentioned:

“Ihad the PTE [Academic Practice] app on my phone for the practice testand | trieditand|
thought it was quite easy cause alot of people could even comment the answers as well.”

(TT2 Interview)

Another test taker shared their experience of using a third party app to help prepare:

“One of my workmates showed me anapp... | put my target as 65 plus... | paid 30 Australian
dollars forone month and they gave me tasks every single day.”

(TT11Interview)

Mock tests and practice questions were also frequently used by test takers. One
participant mentioned:

“Itook some free mock tests which the PTE website offers... | also did paid mock tests...My
preparation was related to only mock tests... mostly mock tests only.”

(TT9 Interview)
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YouTube videos were avery popularresource used among test takers to familiarize
themselves with the structure of the test and style of questions. One participant said:

“linitially started seeing the videos which did the practice tests... | like that some of them
actually broke down whatis expected from the test.”

(TT2 Interview)

Another test taker found using YouTube videos in their native language helpful, stating:

“ljustrandomly go to YouTube and find some tutor... they can talk in Punjabi too.”

(TT4 Interview)

Socialmedia groups and online forums provided valuable insights and tips from other
test takers. As one participant shared:

“The social media groups... they just discuss what type of questions are coming in PTE these
days... when people give their test, whatever they remember, they just pop it up on social
media.”

(TTé Interview)

It was evident that Pearson’s official materials were used by some test takers to build a
strong foundation. One test taker mentioned:

“The materials from Pearson’s are really helpful because it’s a standard material... it can help the
first-time tester to understand and follow the structure of the test.”

(TT14 Interview)

They continued, stating:

“Fornew test takers, Pearson’s materials are a strong source, and for experienced test takers,
online resources and forums can give useful tips and tricks.”

(TT14 Interview)
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Attitudes to Al Scoring in High-Stakes Tests

With growinginterestinand application of Alin education and employment, we were
interested in capturing perspectives onits use in scoring of high stakes language
testing. Our test taker sample were familiar with Al tools (e.g. Chat GPT, Copilot), with
58% of survey participants using themregularly foreducational, professional, and
general purposes. Whilst it was not an intentional focus of thisresearch, we were
interested to see if familiarity and use of generative Al tools had unintended
consequences on perceptions of the use of Alin test scoring. In both surveys and
interviews, we questioned the extent to which test takers believed tests marked by Al
are fair, reliable and trustworthy, while also probing notions of objectivity, bias and the
relationship between Aland human scoring.

Survey data showed positive feedback regarding the trust test takers have in Al scoring
systems and the perceived objectivity in comparison to human markers. As Chart4
shows, 77% of survey participants agreed/strongly agreed that tests marked by Al are
fair, reliable and trustworthy.

Chart 4. Perceptions of fairness, reliability and trustworthiness of Al scoring

| believe tests marked by Al are fair,
reliable and trustworthy (n=633)

3%
19%

20%

58%

= Strongly agree Agree Disagree = Strongly disagree
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Survey data also gave optimistic results regarding perceptions of objectivity in Al
scoring, as 81% of participants agreed/strongly agreed that Al scoring is more objective
than human scoring.

Chart 5. Perceptions of objectivity of Al scoring compared to human scoring

| believe Al scoring is more objective
than human scoring

2%
18%
0,
19% 61%
= Agree Strongly agree Disagree = Strongly disagree

Once again, we were able to capture more nuanced feedback in test takerinterviews
where participants discussed topics of fairness and objectivity in Al scoring.

A common thread in test takerinterviews centered on the objectivity in computer-
basedtesting and Al scoring, an aspect that increased perceptions of trust. Many test
takers discussed concernsregarding biases with humaninteraction, something
alleviated by computer-based testing. For example, several test takers noted that
completing their test solely ona computer significantly reduced pressure and anxiety
comparedtointeracting with ahuman assessor:

“Whenever | have to interact with the actual person, then there will be [a] different kind of
pressure. Sometime is because of the other person’s attitude or kind of like looking [a certain]
way at us kind of thing makes me nervous, which can be distracted from my actual
performance.”

(TT4 Interview)
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This test taker continued, explaining how the structure of PTE Academic (i.e. machine
scored) alleviates theirnervousness and reduces the feeling of being judged:

“In that way, ljust find [the PTE test] so, so comfortable...I'mjust very calm and relaxed the whole
test because ljust completely rely on the machine andjust doing my resultand... I’'mjust
confidently speaking without any pressure or anything like that... Sometimes there are situations
[wheninteracting with a human] when you just go out of track, then the person maybe just makes
a different kind of expression which make you like more even nervous. With a machine, | just
don’t feellike that kind of thing even though sometimes | know...that some of my questions may
be wrong, but still there will be no nervousness or anything because | know there’s no actual
personwho canjudge me.”

(TT4 Interview)

Participants also highlighted the fairness of Al scoring systems, particularly in
comparisonto human scoring. One test taker stated:

“Ibelieve there’s less chances of biasedness when it comes to Al testing. You will get biasedness
insomewhat of human testing as well.”

(TT5 Interview)

Thiswas supported by another participant who appreciated that:

“Al scoring will not affect my results by emotions or personal perspectives.”

(TT14 Interview)

Although data indicates trustin Al scoring systems regarding fairness and objectivity,
feedback from test takerinterviews relayed a sense of pragmatic scepticism and
cautious optimism, with some having doubts aboutits accuracy.

Forinstance, while one participant acknowledged the efficiency of Al scoring systems,
they expressed some reservations about the complete reliance on Al to mark tests:

“Ibelieve the models that are for training Al..are much more efficient. But | would say human
involvementin any kind of test needs to be there because Al can make mistakes.”

(TTS Interview)
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Thiscommentreflects a general attitude amongst many test takers, whereby they
expressed support forthe use of Alwith an element of human involvement. The
following quotationsillustrate this, mentioning that human involvement with marking
would bring a peace of mind:

“Ilwould preferlike acombination of Aland human marking... the human marking can be like a
safety netif the Aldoesn’t work well.”

(TT14 Interview)

“Having a human element, | think would really especially... bring another level of confidence.”

(TT18 Interview)

Othertest takers also mentioned that human involvement in scoring would be beneficial
for speaking tasks specifically:

“In terms of reading, writing and listening part, | think the computeris a lot fairer than the human.
But when it comes to speaking, I think it’ll be a lot better if ahuman were to judge compared to
Al

(TT19 Interview)

“Definitely a mix. So, | feellike anything to do with writing can easily be, you know, run using Al
‘cause afterall, they are just words and there are no changes to words, whereas with things that
are spoken because sometimes accents and such. Ahuman would probably be more adept at
listening out to things that you have to say.”

(TT8 Interview)
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Conclusion

This research provided valuable insights into the perspectives of test takers
regarding the revised PTE Academic test during the phases of research and
development.

The findings highlighted the diverse backgrounds and motivations of test takers,
emphasizing the importance of understanding their experiences to enhance the validity
andreliability of the test. The feedback on the new question types, Respondto a
Situation and Summarize Group Discussion, indicated that these tasks were perceived
asrelevant andreflective of real-life scenarios, thereby supporting the test’s face
validity.

Moreover, the study reveals a general trustin Al scoring systems, with test takers
appreciating the objectivity and fairness they offer compared to only human scoring.
However, thereis a consensus on the need for a balanced approach, combining Al and
human oversight to ensure accuracy and reliability, particularly for speaking tasks.

Overall, theresearchunderscores the significance of incorporating test taker feedback
inthe test development process. Through a combination of empirical data from trialling,
field testing, and concordance phases of development, as well asinput from various
stakeholders, the validity and reliability of the enhanced PTE Academic test has been
established. Both quantitative and qualitative stands of validation evidence will
continue after the launch of the enhanced PTE Academic test, ensuringitremains a
robust, trustworthy and fairassessment that meets the needs of both the test takers
and the test accepting communities.
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